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Self-Esteem  Enhancement  in Deaf  and  Hearing  Women:  Success  Stories
Methodology:  Qualitative
Mary  Catherine  Holte
May,  1998
This  study  explores  the process  of self-esteem  enhancement  in 23
women,  nine Deaf  and  fourteen  hearing,  for  purposes  of both  individual  and
group  comparison.  The  qualitative  design  examines  material  from  in-depth
interviews  to generate  themes  relating  to the ways  in which  these  women  have
described  the  concept  of, and enhanced,  their  self-esteem.
It was  found  that,  while  both Deaf  and hearing  women  described  self-
esteem  in conceptually-equivalent  terms,  a distinction  was  noted  in specific
words  used  by each  of the two  groups.  A contrast  was  also  found  between  the
number  of Deaf  women  who  reported  education  as a factor  in self-esteem
enhancement  and  the number  of hearing  women  reporting  on that
phenomenon,  as well  as the  the number  of Deaf  women  who  cited  language
and  communication  as a critical  component  for  self-esteem  enhancement.
Implications  for  social  work  with  culturally  deaf  women,  self-esteem  work  with
women,  and  future  research  are discussed.
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increases,  so does  the child's  capacity  to express  needs,  feelings,  and  desires,
take  direction,  and  process  feedback.  The  child's  linguistic  competence  fosters
the development  of self-esteem,  self-direction,  and relatedness  (Germain,
1991).
What  happens  to this  dynamic  if the child  is deaf?  If a deaf  child  has deaf
parents,  signed  language  develops  similar  to the way  spoken  language  does  in
hearing  families.  For  a deaf  child  with  hearing  parents,  however,
communication  may  be severely  limited  or nonexistent.  Lack  of linguistic
stimulations  leads  to language  deficits,  seriously  stunting  the child's  language
development  (Schlesinger  & Meadow,  1972;  Germain,  1991).
Without  the ability  to communicate,  bonds  between  parents  and  child  are
weakened,  adding  to the strain  created  by the stigma  of having  a handicapped
child  in the family.  The  child  has no linguistic  outlet  for  the expression  of needs,
thoughts  and  feelings,  and  so begins  to act out  behaviorally  in order  to
communicate  (Schlesinger  & Meadow,  1 972;  Portner,  1982).  The capacity  to
communicate  with  family  members  gives  a child  a sense  of competence  in his
environment;  the feeling  that  he is able  to influence  the social  systems  in which
he participates,  which  fosters  a sense  of self-esteem  (Germain,  1991  ).
The Female  Experience
The  development  of communication  processes  for  girls  is not so
obviously  restricted.  It is not language  per  se, but  the use of "sexist  language  to
disempower  and  reinforce  gender  typing"  (Germain,  1991,  p.245)  that  narrows
the horizons  for  the developing  female  child.  Gender  roles  for  girls  construct
parameters  tor various  traits  and  behaviors  that  are encouraged  or
discouraged;  through  the uSe of language,  the patriarchal  hierarchy  of our
society is communicated  and  upheld  (Abramovitz,  1996;  Gilligan,  1982).
Communication  about  the expected  role of girls  and  women  takes  place  in
newspaper,  television,  radio,  and  billboard  advertising.  Women  are subjected
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to a daily  barrage  of negative  messages  that  marginalize  the position  of females
in relation  to the general  population  (Germain,  1991  ; Mueller,  1997).
The  concepts  of relatedness  and  self-direction  (Gilligan,  1982)
offer  an example  of the divergent  developmental  patterns  of males  and  females.
Masculine  characteristics  are defined  through  the vernacular  of boundaries,
rules,  and  separation;  female  traits  are described  using  terms  such  as
attachment,  relationships,  and  connection.  The  developing  female  is
encouraged  toward  self-sacrifice,  a move  which  results  in what  has historically
been  perceived  as retarded  self-development  (Gilligan,  1982).
Fami)ial  influences  on self-esteem  as it relates  to communication  was
studied  by Knight  and Bon (1984).  The  results  showed  that  poorer
communication  with  parents  was  related  to a lower  sense  of self-esteem  in
adolescents.  The  reverse  effect  can also  be created  by family  support  of
children.  A parent  group  focused  on improving  the parent-child  relationship
found  that  mean  self-esteem  scores  of children  whose  parents  attended  Parent
Effectiveness  Training  (PET)  were  higher  than  the children  whose  parents
underwent  behavior  modification  training.  The  parent-child  relationship  is a key
factor  in a child's  adjustment  and personality  development  (Schofield,  1979).
The  impact  or education  on the self-esteem  of female  students  was
demonstrated  by Calhoun  (1979)  in a study  designed  to increase  self-esteem
through focused  attention  on the female  students.  The program's  attempts  to
"affect  positive  transference...concluded  that  the program  provided  an
opportunityforgrowthinfeelingsofself-worth"(p.l15).  Historically,
observations  have  pointed  Out gender-bias  On the part  of teachers'  interactions
with  their  female  students  (Germain,  1991).
Classroom  communication  with  female  students  confirmed  that
participation  by females  in the classroom  increased  "when  the  teacher  is female






























































































































 that  a






























































































 to be the







The Deaf  Experience
The  background  events  leading  to low self-esteem  in women  are
remarkably  similar  to the environmental  influences  presented  to deaf  and hard-
of-hearing  individuals.  Beginning  in childhood,  family  communication  patterns
influence  how  children  feel  about  themselves.  This  is especially  true  for  for  the
deaf  child  who  is, in an estimated  90%  of families  (Lane,  1992),  surrounded  by
hearing  family  members.  In this  environment,  the  attitude  toward  deafness
fostered  by teachers  and health  professionals,  is one  of pathology;  deafness  is
a condition  to be cured  or treated  (Bat-Chava,  1993).  This  perspective  is easily
adopted  by the family,  who  may  be experiencing  grief,  denial,  or guilt  and  be
struggling  to establish  a warm,  loving  relationship  with  the  deaf  child  (Sarti,
1993).
Desselle  and Pearlmutter  (1997)  studied  the effect  of parental
communication  method  on the self-esteem  of their  deof  children.  The  results
showed  that  "parents  whose  sign language  skills  were  more  proficient  had
children  whose  self-esteem  scores  were  higher  than  those  of parents  who  were
less  skilled  in sign  language"  (p.23).  A supportive,  accepting  environment  is
one  in which  the  entire  family  communicates  with  the  child,  by whatever  means
possible.  Deafness  becomes  a "family  issue  rather  than...a  deficiency  in the
child. (Desselle,  1994,  p.322).
The  communication  barriers  experienced  by deaf  and  hard-of-hearing
children  surface  next  in their  classrooms.  Perceived  effectiveness  of
communication  and  its relation  to academic  success  was  studied  by Long,
Stinson and Braeges  (1991  ) who  found  that  students  who  felt  they  were
effective communicators  felt more  positive  about  the  communication  event  and
were  more  likely  to learn.  Those  students  who  thought  they  understood  the
communication  interactions  between  themselves  and  their  peers  and  teachers,

















































































































































































































































































compared  with  those  students  mainstreamed  with  hearing  classmates
(Garrison,  Long  & Stinson,  1994).
The  high levels  of frustration  experienced  by deaf  students  while
communicating  can lead  to a less  positive  view  of themselves  (Schlesinger  &
Meadow,  1972).  This  phenomenon  has been  indicated  in a study  by Bolt
(1989),  who  examined  the relationship  between  perceptions  of communication
and  self-esteem.
The  link  between  communication  frustration  and  a negative  self-
concept  experienced  by deaf  adolescents  has been  borne  out in research  on
language  acquisition  and self-esteem  done  by Long,  Stinson  and Braeges
(1990).  Negative  self-concept,  prevalent  among  deaf  individuals  (Cates,  1986),
may  be a factor  in the  tendency  of deaf  adolescents  to display  a higher
incidence  of academic,  behavioral,  and emotional  problems,  including
problems  with  depression  and boredom  (Greenberg,  1980;  Watt  & Davis,
1991).
Research  on self-esteem  in deaf  and hard-of-hearing  (hearing  impaired)
adolescents  is not conclusive.  Although  Yachnick's  (1986)  study  showed  a
higher  self-esteem  rating  in deaf  adolescents  with  deaf  parents  than  deaf
adolescents  with hearing  parents,  the conclusion  warned  against  interpreting
the results to mean  that  deaf  adolescents  of hearing  parents  have  low self-
esteem.
The author  expressed  the need  for  further  studies  in the  area.  Indeed,  "a
self-concept  scale  far  the hearing  impaired"  developed  by OblOWitZ,  Green  and
Heyns  (1991  ) could  not absolutely  state  clear  findings  of "low-esteem  among
hearing-impaired  individuals,  but  concluded  that  "intuitively,  it seems  likely  that
this is the case. (p. 27). Investigating  self-esteem  as it relates  to culture  or role
models  may  be another  area  of exploration.
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positive,  there  was  still a sense  of inequity.  The incidence  of perceived  unfair
treatment  came  from  several  areas.  In the classrooms,  a higher  ratio  of hearing
than  deaf  students  resulted  in more  passivity  and less  participation  in the
discussions  on the part  of the deaf  female  students,  but  that  was  also  true  for  the
deaf  male  students  (Wilkins  & Christie,  1996).
The  women  students  commented  on the power  held  by the male
students,  perceived  as greater  than  the power  held  by the women.  In the
classroom,  these  women  felt  the  college  lacked  sufficient  numbers  of deaf
women  teachers  and  deaf  woman  teachers  of color  for  role models  as well  as
educators.  Male-dominated  majors  and  the attitudes  of the instructors  in these
fields  toward  the women  students  came  under  criticism  for  the perceived
limitations  placed  on women  students  in their  career  aspirations  (Wilkins  &
Christie,  5 996).
When  considering  various  employment  settings,  deaf  women  themselves
tend to maintain  a conservative  view  of what  constitutes  appropriate  roles  and
occupations  for  women,  thus  limiting  their  own  career  options.  Consequently,
deaf women  most  often  hold lower  level  positions  in the labor  market.  Training,
encouragement,  and  the personal  development  of deaf  women  needs  to be
provided  for by educational  programs  if this  trend  is to change.  (Cook  & Rossett,
1975;  Dodd,  1977;  MacLeod-Gallinger,  1992).
Summarv
A variety  of connections  have  now  been  made  tying  communication  to
human  development  in both hearing  and  deaf  women.  Both  lack  of
communication  avenues  and  social  messages  have  contributed  to the
emotional  and psychological  difficulties  experienced  by women,  deaf  and
hearing,  although  D/deaf  women  have  been  doubly  encumbered  by their  status
in relation  to the same  variables.  However  voluminous  the number  of articles
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inquiry  is based  has been  taken  from  Webster's  (1989)  Ninth  New  Collegiate
Dictionary:  "a  confidence  and  satisfaction  in one's  self"  (p. 1066).  This
terminology  includes  the component,  "confidence,"  that  can be used  to
descriptively  characterize  one's  self  as capable,  and  the component,
"satisfaction,"  that  may  be used  to identify  degrees  of positive  or negative
feelings  about  one's  self  and  various  elements  of one's  life. Satisfaction  is also
tied  to an element  of self  that  evaluates  levels  of worthiness  as it is measured
against  internally  or externally  held  standards  (London,  1997).
Regarding  the nature  of confidence,  individuals  with  high self-esteem
believe  they  are competent  to manage  the  ordinary  challenges  of life and are
deserving  of happiness.  Someone  with low self-esteem  is more  likely  to give  up
in the  face  of disappointment  and difficulty,  or become  mechanistic  in attitude  as
a way  of coping.  (Branden,  1994).  Satisfaction,  in this  context,  translates  to an
underlying  sense  of well-being  about  one's  self  and one's  life.
Coqnitive-phenomenoloqy
The  two  concepts  shaping  this  study  are linked  in the  term  cognitive-
phenomonology.  Cognitions  are awarenesses  which  are based  on personal
assumptions  or attitudes  that  have  been  developed  from  previous  experiences
(Beck,  1990).  Giorgi  (1985)  poses  phenomenology  as a psychological
construct that  "tries  to discover  and  account  for  the presence  of meanings"  (p. 6)
...in  the everyday  world  where  people  are living"  (p. 8). Although  each
component is addressed  separately  in this  framework,  life experiences  and  the
individual's  cognitive  recognition  and subsequent  processing  of those
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4. Are  there  similarities  in the approaches  used  by the individuals  in these
two  groups  of women  for  enhancing  their  levels  of self-esteem?
5. Are  these  approaches  that  could  be used  by other  women  who  seek  to
enhance  their  own  self-esteem?
This  study  is designed  to tease  out what  these  women  recognize
and understand  about  self-esteem  and  the impact  of their  individual  experience
of both  diminished  and  enhanced  self-esteem  on their  lives. The  research
questions  seek  the participant's  own  definition  of self-esteem  as a cognitive
concept  and  then,  through  the application  of inductive  reasoning,  seeks  to
categorize  the  themes  that  become  apparent  (Strauss  & Corbin,  1990)  from
these  individual  reports.
Flesearch  Design
The  current  study  employs  a qualitative  design  using  in-depth  interviews
to generate  themes  regarding  self-esteem  in women.  Naturalistic  inquiry
follows  a semi-formal  questionnaire  in order  to guide  the interview  questions
and maintain consistency  across  interviews  (Bitonti,  1990;  Patton,  1987).  The
application  of naturalistic  inquiry  for  this  study  springs  from  a desire  to present
findings  that are "naturally  occurring  activities  and  processes."  (Patton,  1987,  p.
5 3). The  telling  of one's  personal  experiences,  guided  by a specific,
standardized  questionnaire,  will result  in information  not planned  by the
investigator  (Patton,  1987).
This type of approach  is employed  so that  ideas,  themes,  or possible
hypotheses  may be generated  from  the emerging  data,  instead  of using  a priori
formulations  (Bitonti, 1990;  Glaser  & Strauss,  1967).  The  interview  format  used
will be retrospective  in nature,  relying  on the participant's  subjective
understanding  of self-esteem  and her  individual  experiences  with  both
diminished  and  enhanced  self  esteem,  and  her  move  from  diminished  toward


















































































































































































































































































































































































































































































































































































































































































































































the  data  with  a completely  open,  unbiased  mind.  In spite  of efforts  to control
personal  bias,  information  gathered  during  the initial  stages  of the research
process  may  highlight  certain  theories  and  prejudice  the researcher's  search  for
the  themes  present  in the  data.  Examining  the  data  for  opposing  themes,  or
looking  for  other  reasons  for  the occurrence  of certain  phenomena  helps
validate  the data  analysis  (Glaser,  1992).
Patton  (1990)  asserts  the belief  that  total  objectivity  in any  method  used
for  scientific  research  is doubtful;  "subjectivity  is inevitable"  (p. 482). Validity  in
qualitative  research  is the result  of research  design  decisions  and  the "reporting
of both  methods  and  results  in their  proper  contexts...  (p. 471 ). By recognizing
the limitations  of the research  as it has been  gathered  and  described,  the
researcher  can present  a perspective  rather  than  an absolute  truth.  This
perspective  grows  out of the analysis  and  interpretation  of the data  collected,  an
accounting  of patterns  that  appeared  which  are fairly  reliable  and believable
(Patton,  1990).
Data  Analysis
The  analysis  of data  using  grounded  theory  requires  that  the researcher
comb  through  each  and  all interview  transcripts  in an effort  to locate  key
phrases,  words,  and  concepts  that  may  reveal  patterns  of thought  or behavior
that  appear  to be linked  in some  fashion.  Glaser  (1992)  states:  "We  look  for
patterns  so that  a pattern  of many  similar  incidents  can be given  a name  as a
property  of a category...and  the  compared  incidents  can  be seen  as
interchangeable  indiCeS  far  the same  concept.  And  when  we get many
interchangeable  incidents  we get  saturation"  (p. 40). Excluding  patterns,  or
finding  no patterns  will also  be included  in the process  of analysis  ...and
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Results  and Discussion
Overview
This  study  used  qualitative  methods  to examine  how women,  both Deaf
and hearing,  believe  that  they  have enhanced  their  self-esteem.  This  chapter  is
divided  into two sections:  a) characteristics  of the participants;  and b) the results
of the study  interviews  as they  relate  to each of the research  questions,
including  discussions  related  to that  question.
Characteristics  of the Study  Population
Twenty-three  women  (n=23),  nine Deaf  women  (n=9)  and fourteen
hearing  women  (n=l4),  participated  in this research  study. They  ranged  in age
from 23 to 67 (see figure  1 ). Eighty-seven  percent  were  Caucasian  (n=20),
although  minorities  were  represented  (n=3);  two African-American  women
participated  and one woman  with Native  American  ancestry.  All of the
participants  reported  at least some  post-secondary  education  (n=23);  twenty
participants  had degrees  from two-year  technical  colleges  or beyond  (n=20)
(see figure  3). Income  for the participants  was distributed  across  five
categories  (see  figure  2).
In general,  the levels  of income  for  the Deaf  women  were  lower  than
those of the hearing  women  and did not seem  consistent  with  the amount  of
post-secondary  education  reported  for  the population  (see figures  2 and 3).
ThiS iS consistent  With previous  research  findings  that  deaf  women  tend  tO be
un- and underemployed (MacLeod-Gallinger,  1992;  Wax  & Danek,  1982).  In
spite  of the fact  that  all the the current  study's  Deaf  participants  had earned
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description  and  the  operational  definition  were  similar,  to a greater  or lesser
degree;  one  participant  did not  specifically  state  agreement  or  disagreement
(n-1  ).
Even  though  the  specific  terminology  used  by the  women  differed  from
the  operational  definition,  conceptually,  the  descriptions  were  similar.  Both
hearing  and  Deaf  women  used  words  to connote  the  concept  of either  feeling  or
acting capable  (Deaf, jj=5i  hearing,  n=6)  and almost  all of the women  included
definitions  to convey  the  concept  of self-worth  (Deaf,  n=-7,  hearing,  n.13).
The  women  in this  study  defined  self-esteem  by applying  the  same
terminology  used  by authors,  researchers,  and  lay people  alike.  The  two
components  Branden  (1969)  set  as the  foundations  for  the  meaning  of self-
esteem:  self-confidence  and  self-respect,  were  conceptually  present  in the  data
and  were  included  in the  replies  of 65'/o  (n=l5)  of the  participants.
Research  Question  Two
How  do women  - deaf  or  hearing  - enhance  their  levels  of  self-esteem?
The  concept  of enhancement  was  operationally  defined  by each  of the
participants  during  the  interview  process.  All reported  more  than  one  method
for enhancing  their  self-esteem  (n=23).  The  transcripts  of the  interviews  were
analyzed  for  recurring  phrases  which  produced  clusters  of concepts;  themes
that appeared  to form  naturally  from  the  data  (Glasser  & Strauss,  1967).
From  most  often  cited  to least  often  cited  methods  for  enhancing  the  self-
esteem,  the  eight  themes  rank  as  follows:
1) Support  of others  (96%,  n=22),  was  defined  by individual  participants
as friends,  family,  classmates,  or others  who  provided  support  and/or  validation
at a variety  of intersections  in her  life. Some  of these  relationships  had  been
there over  time,  others  were  sought  out  by the  woman  in an effort  to ease  the
burden  of diminished  self-esteem.  There  were  also  those  relationships  formed
when  a woman  entered  into  a particular  environment,  e.g.  a therapeutic  group,
37
an educational  setting,  or an organizational  activity.  Mutual  recognition  and
support  was  either  a purposeful  component  or a by-product  of the  bonds  that
formed  from  sharing  common  experiences.
"l had great  friends  around...people  who loved,  cared  about  me."
...great  support  system  of friends...
...people  were  giving  me this  support...
"Friends  and family  gave  me a lot of support."
...(found)  opportunities  where  I got  positive  affirmation.
...having  the support  of people  to encourage  you...
2) Introspection  and  cognitive  changes  (70%,  n=l6),  were  defined  as
mental  processes  that  contributed  to enhancement  of self-esteem.  Many  of the
women  spoke  about  turning  inward  to search  for  answers  to diminished  self-
esteem  or to help them enhance  their  self-esteem.  Others  spoke  of
characteristics  or habits  that  fostered  the  enhancement  of their  self-esteem.
"soul-searching,  trying  to figure  it out...
"journalizing  (sic) my feelings"..."the  first  thing  I did was  start  journaling"
"I had the will to grow."
...mentally...the  will to change...to  be a different  person...
...taking responsibility...changing  behaviors  that  were  harmful  to me...
...trying  to figure...if  a bad family  life makes  me successful...
3) Taking  action  (65%,  n.15)  was  defined  by individual  participants  as
something  she did that resulted  in or contributed  to enhancement  of her self-
esteem.
"Goals  you complete.
"l have  been  able  to accomplish  a lot...
"It  was  risk-taking...
...every  time I did something  and...was  successful...
...meeting  a goal  that  I set...
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The  first  theme  is education,  defined  in research  question  two  as either
formal  or informal.  Breaking  down  the  general  population  to examine  intra-
group  similarities,  Eight  (n=8)  of the  Deaf  women  report  education  as a
common  theme  (89%),  while  the  population  of hearing  women  reporting  that
theme  is only  21 % (n=3).
The  theme  of language/communication  exhibits  like results.  Sixty-seven
percent  (n=6)  of the  Deaf  women  reported  language  or  communication  as
themes  in common,  yet  this  theme  was  not  mentioned  by any  of the  hearing
women.
It seems  clear  why  many  of the  Deaf  women  would  include  language/
communication  when  describing  the  process  of enhancing  their  self-esteem.
The  ones  who  did so, spoke  of a chi!dhood  where  they  were  unable  to
communicate  with  family  members,  peers,  and  teachers.  They  had been
educated  orally  in schools  that  taught  the  students  to speak,  lip-read,  and  to rely
on their  residual  hearing  and  had  been  discouraged  (or  punished)  for  signing.
The  introduction  of sign  language  into  their  lives  was,  as one  woman  described
it, "like  a whole  world  opened  up.  None  of the  hearing  participants  shared  this
experience,  with  the  exception  of one  woman  who  emigrated  to this  country
and,  similarly,  struggled  to learn  English.  She  spoke  about  how  books  opened
the  world  to her,  not  language,  per  se.
Education  as a theme  was  significant  to the  Deaf  group,  but  much  less
so for  the  hearing  participants.  This  is probably  related  to the  themes  of
language/communication.  Whether  they  were  educated  in an oral  school  or
mainstreamed,  the  WOmen  who  shared  that  educational  background  spoke  of
loss,  not only  of communication,  but  of information.  One  woman  described  the
educational  accommodations  made  for  the  mainstreamed  deaf  students  as
follows:  "(the  deaf  students)  were  all placed  in the  front  row  in the  classroom  (so
that  we could  be closer  to the  teacher)."  None  of the  women  who  were
42
educated  in a mainstream  setting  felt  they  had access  to the  full range  of what
was  being  taught  until  later  when  they  entered  a residential  school  (n=3).
Neither  were  they  provided  with  an interpreter  (high  school:  n=1  ). For  most,
college  was  the first  opportunity  to have  complete  access  to knowledge.
On another  level,  however,  education  may have  been  seen  as a vehicle
to move  toward  greater  success  and  empowerment  for  the Deaf  women  in this
study.  The  excitement  created  when  one  is able  to catch  up and  recover  lost
information  may  beget  a desire  to learn,  although  part  of this  excitement  may  be
environmental,  such  as entering  a college  setting  where  many  of your  peers  are
deaf.  The  majority  of the Deaf  women  attended  Gallaudet,  NTID  (National
Technical  Institute  for  the Deaf),  or a college  that  had a large  population  of deaf
students.  Surrounded  by successful  peers  and  adult  deaf  robe models  in
teaching  and  other  respected  positions,  these  women  could  begin  to see a
better  future  for  themselves  and  realize  a new  sense  of personal  control  over
their  lives.
Of the  eight  themes  which  emerged,  six were  similar  both  on
examination  of participants  in each  of the  the  two  groups  and  on examination  of
the whole  group.  The  themes  present  more  similarities  than  differences  in the
approaches  used  by the individual  women  for  enhancing  their  self-esteem,  yet
the themes that  stand  out  as differences  between  the  two  populations  appear  to
be significant.
Research  Question  Five
Are  these  approaches  that  could  be used  by  other  women  who  seek  to
enhance  their  own  self-esteem?
This  question  was  operationalized  by asking  the question  "Would  you
recommend  your  method  of enhancing  your  self-esteem  to a woman  who  was
experiencing  diminished  self-esteem?"
Actual  responses  to this  question  were  quite  low overall,  less  than  half  of
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the woman  gave  more  than  one  type  of recommendation.  The top three
recommendations  were:
1 ) Cognitive  changes,  68%  (n=13  of 19 responses),  defined as mental
processing  of information  relating  to the  self, was the most often cited
recommendation.  Participants  encouraged  other  women to "accept  yourself,"
"dump  family  issues,"  or "eliminate  negative  thoughts"  in order to develop  a
"strong  inner  self"  and be able  to "see  the big picture" and "know  where you fit"
within  society  and  the world.
2) Taking  action,  58%  (n=  11 of 19 responses)  was  defined  as a
recommendation  to "do  something"  as a way  to enhance  self-esteem. "Setting
goals,"  taking  up "classes,  workshops"  or getting  "a  degree"  were  all part  of the
belief  that  one  should  "get  busy,"  "challenge  yourself,"  or "get  involved"  as a
method  of enhancing  self-esteem.
3) Taking  care  of yourself,  42o/o (n=8  of 4 9 responses),  was  defined  as a
recommendation  to be good  to yourself  -whether  by giving  back  to the
community  through  volunteer  activities,  avoiding  negative  people,  or by taking
up a hobby  or another  enjoyable  activity.
One  possible  explanation  for  the low number  of responses  to this
question  is that  it was  perceived  to be redundant,  based  on the similar  nature  of
statements  given  in response  to earlier  interview  questions.  Another  possibility
is that  many  of the women  spoke  in general  terms  when  describing  their  self-
esteem  enhancement  experiences.  Some  of the  participants  hesitated  when
this  question  was  posed,  stating  that  "It  depends  on her  situation,"  as if reluctant
to make  a recommendation  to others  based  on her  own  personal  experience.
From  a practical  perspective,  the majority  of the approaches  used  by
each  or these  women  for  enhancing  their  self-esteem,  as well  as their
recommendations,  might  be used  by other  women.  Support  of family,  friends,
cohort  groups,  or other  networking  sources  are either  naturally  occurring
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systems,  or systems  that  could  be accessed.  Barriers  to these  resources  are
limited  time,  limited  availability,  lack  of transportation,  and  child-care  problems.
Deaf  women,  in addition  to the  above  barriers,  encounter  language
barriers  and  limited  choices  which  could  be related  to an agency's  willingness
to provide  interpreter  services  for  only  certain  times,  or  to the  desire  to join  a
deaf  women's  group,  which  are  few  in number.
Continuing  education  opportunities  are  plentiful,  though  financial
limitations  may  impede  or frustrate  some  women;  volunteer  activities  are readily
available.  Deaf  women  may  encounter  some  of the  same  barriers  to volunteer
opportunities.  Although  Public  Law  94-142  (renamed  the  lndividuals  with
Disabilities  Education  Act  in 1990)  ensured  the  provision  of interpreters  in
vocational  settings,  and  the  Americans  with  Disabilities  Act  (ADA)  requires  that
employment  settings  be accessible  (National  Center  for  Law  and  Deafness,
1992),  deaf  women  will  probably  encounter  limitations  for  volunteer  activities
available  in the hearing  community.
The  cognitive  processes  these  women  deaf  and  hearing  have
undergone  are  the result  of examining  their  life experiences  and  deriving
benefit  from  the lessons  contained  in those  experiences.  Only  approximately
one  third  of the  women  had  undergone  therapy  of some  kind  (Deaf,  n=3,
hearing,  n=4),  which  means  that  most  of the  women  used  their  own  methods  of
introspection,  insight,  and  learning  better  adaptive  skills  to improve  their  ability
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M91alr\IHol0ml'ees Street South
Shakopee,  MN  55379
Professor  Michael  Schock
Institutional  Review  Board
Augsburg  College
Minneapolis
January  15,  1998
Dear  Mary  Holte,
As a representative  of  Augsburg  College Institutional  Review Board (IRB), I
have  considered  your  revised  proposal  for research, "Self-esteem enhancement in
Deaf  and  Hearing  Women:  Sucess  stories".  You  have been approve of your  research
as proposed.  Your  IRB  approval  number  is 97-23-03.  Please  use  this  number  on
your  consent  forms  or  letters  and  all  other  official  documentation  related  to this
research.
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Michael  Schock
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researcher  has  not  finished  asking  all  of  the  questions.
Direct  benefits  for  participation  in  this  study  are  the
snacks  and  beverages  provided  during  the  interview.  Indirect
benefits  are  the  contributions  made  to  the  body  of  knowledge
regarding  self-esteem  and  improved  community  programs,  and
the  information  this  study  may  uncover  to  help  other  women  in
their  search  for  enhanced  self-esteem.
In  the  event  this  research  activity  results  in  the  need
for  counseling  services,  you  will  be  given  the  phone  numbers
for  Chrysalis  and  Perspectives,  Inc.  However,  payment  for
any  of  these  services  must  be  made  by  you  or  your  health
insurance  provider.
Confidentiality  :
The  records  of  this  study  will  be  kept  private.  In  any
sort  of  report  we might  publish,  we  will  not  include  any
information  that  will  make  it  possible  to  identify  you.
Research  records  and  video  tapes  will  be  kept  in  a  locked
file;  only  the  researcher,  one  other  certified  interpreter,
and a transcriber  will  have  access  to  the  records.  The
transcriber  is  aware  of  the  confidential  nature  of  the
research  and  will  sign  a  statement  ensuring  confidentiality;
the interpreter  is  bound  by  the  RID  (Registry  of  Interpreters
for  the  Deaf)  Code of Ethics  in  that  this  research  will  be
treated  as  an  interpreting  assignment.
a. Raw data  will  be destroyed  by  August  31,  1998.
b.  General  information  will  be  retained  with  all  identifying
information  removed  by  August  31,  1998.
Voluntary  Nature  of  the  Study:
Your  decision  whether  or  not  to  participate  will  not  affect
your  current  or  future  relations  with  the  College.  Nor  will
this  decision  affect  future  working  relationships  with  the
researcher  in  her  role  as  a  professional  interpreter.  If  you
decide  to  participate,  you  are  free  to  withdraw  at  any  time
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